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Multilingualism

“the knowledge of a number of languages, or the co-existence of
different languages in a given society” (CEFR, par. 1.3, p. 4).

Bengali
171 mil

L1 (mother
tongue)

Mandarin
873 mil

Hindi P°1’ ;“89’:‘;“
English 497 mil
508 mil




Plurilingualism/Pluriculturalism: a network

with multiple connections

open doors
to
pluricultur
alism

builds on

cognitive

and social
aspects

learner

never
starts
‘tabula

learning is
a reflexive
process

mother
tongue(s)
and other
languages
are always

present

errors are
opportunit
1es for
transfer
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Framework




Conceptualization of LINCDIRE

Plurilingualism Technology

The Action-oriented
Approach (AoA)

Indigenous
epistemologies

21 Collaborating Researchers



A Design-based lterative Research Methodology

documentary search,
development of LITE master

implementation with
expanded circle of teachers;
refining and finalizing LITE
based on feedback

template, content; technical
development

2015/2016 2017/2018

O
O

2016/2017 2018/2019

piloting with core teachers; data analysis and public
development and evolution of LITE launch

evaluate
LITE based on feedback

apply

pilot

refine
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Indigenous Knowledge and Pedagogy in First Nations Education.
Battiste, M. (2002). For the National Working Group on Education and the Minister of
Indigenous & Northern Affairs Canada (INAC)

Developing Opportunities
to Learn in order to Teach

“Canada ensure all
teachers have
opportunities to learn
Indigenous knowledge in
appropriate contexts and
in multiple wa,_ys,
especially in First Nations
excellence sites. They
should be able to explore
and develop Indigenous
knowledge in a rich
dynamic educational
context that combines
both Aboriginal and
Eurocentric knowledge
systems.” (p.34)

Educational Reform

“ Focusing on the
similarities between
the two systems of
knowledge rather
than on their
differences may be
a more useful place
to start when
considering how
best to introduce
educational reform.”
(p.11)

' The LINCDIRE Approach

LINCDIRE

LINCDIRE proposes
a conceptual and

edagogical
ramework that
“respects and builds
on both Indigenous
and Eurocentric

knowledge systems”
(Battiste 2002, p.3)




Developing a pedagogical framework:
EURO-WESTERN INFLUENCES



Developing a pedagogical framework:
EURO-WESTERN INFLUENCES

\_

« A multiple cultural model strives for a
coherent interplay among three cultural
logics: global academia or training
cultures, the dominant culture and the
minority cultures » (Henderson, 2008, p.136)

In this model learning materials and
activities centred on epistemological
pluralism help raise students’ awareness
of cultural diversity and allow them to
co-construct, in their interaction with their
peers, a learning space where multiple
cultural perspectives are made visible and

debatable.

Multiple Cultures Model

Standpoint Epistemologies, Henderson, 2007, p.136

Global Academic / Training /
Entrepreneurial Cultures

Gender
Dominant Culture Religion
Class

Indigenous & Ethnic

Workplace Cultures Minorities
Cultures



Indigenous Pedagogy or Indigegogy

(Term coined by Stan Wilson, a Cree Elder and Educator)

Indigenous

knowledge is Evtery Al
( \ holistic and :)r(mll:zncin
Indigegogy: constantly adapts to d'frf’ & f
The practice of teaching and learning that is changing empirical : er?nt ways o'
centred in indigenous knowledge and knowledge and social knom.nng.and Ejsmg
holistic approaches, using Indigenous values. multipleintelligences.

knowledge, and Indigenous ways of learning =

to create and provide education.
\ (Wilfred Laurier University, Centre for Indigegogy -

Indigenous pedagogy is
found in sharing circles what some possess.
and dialogues, It is a living process
experiential learning, to be absorbed and
ceremonies, story understood.

.

Battiste, 2002

Knowledge is not

“Learning occurs in the context of

relationship”
Patti LaBoucane-Benson et al. 2012. p. 2




A Blended Pedagogical Framework Informed by Indigenous and
Euro-Western Epistemologies

Mind
Decisions

Focus on Metalinguistic and

LINCDIRE’s pedagogical framework integrates a holistic and >
Metacognitive Awareness

inclusive perspective to organize teaching and guide learning
through each of the circle quadrants, whether in the instructional
design of the learning tasks or in the LITE (Language Integration
through E-portfolio) architecture that students will use.

The central part of the Medicine Wheel, to which all learning is
convergent, is at the heart of the learner's identity and spiritual
construction. (Pitawanakwat, 2006)

sonjep

LINBDIRE

non-verbal strategies
ymmo.lb [esnynolaiul
9 AJuNWWwo9/s}00J AW UO SNO0

Hence, the learner is seen holistically as a thinking, verbal and
non-verbal, emotional and spiritual human being rooted in the
values of her/his plurilingual and pluricultural communities.

Focus on learning experiences &

14



LINCDIRE Template for Task Design

Part 1: Task description

1) Task title: Lost in a New Town

2) Task scenario:

You are participating in an exchange program to Germany and you have lost your group after the city tour. Now you are
trying to find your way back to the youth hostel, but unfortunately your cell-phone is out of battery. You cannot check
online or call a friend. However, you do have a paper map and can ask someone on the street for help.

3) Target learners: high school or university students

4) Languages
¢ Main target language: Any (examples given for German)
o Other language(s) involved: various, depending on sample maps and students’ plurilingual repertoires

5) CEFR Level: A2

6) LINCDIRE Symbols (consider how the task relates to each quadrant and re-order these accordingly)

White - MIND (decisions): students compare maps with personal learning processes/trajectories
Black - BODY (actions): students use non-verbal strategies to understand and interpret directions
Yellow - SPIRIT (values): learning is connected to real-life purposes, contexts, and places

Red - EMOTIONS (reactions): maps are used to create symbolic spaces for plurilingualism

© LINCDIRE project. Please do not circulate.

Part 1: Task description

Part 2: My task planner

Part 3: Task development
Part 4: Observation checklist

Part 5: Self-assessment checklist



structures work around a series of real-life,

_ _ community-based action-oriented tasks
Blending Indigenous and

Western approaches in

pedagogical design each task speaks to the medicine-wheel quadrants

existing resources in other languages as functional
to task achievement

Plurilingualism

y 4 A S
Language | |\ ]]2/= Technology

innovation C]
3 Y 4 learning encouraged through post-task holistic
Indigenous reflection: building autonomy, awareness, pride

epistemologies

collaborative work among students of different
languages/cultures



The Powwow (A1/A2)

You see a poster for an upcoming powwow in your community, and you
would really like to attend. You send a text to one of your good friends to
see if they’d like to come with you. Your friend has never been to a
powwow before, but they respond that they’d love to join you and that
they are excited to experience it for the first time. Make detailed
arrangements to meet with your friend at the powwow, letting them know
the day, the time, and what they need to bring with them.

On the night of the powwow, send a text once you arrive to let your friend
know the exact location where you'll be waiting. Once your friend arrives,
s/he has many questions about what is happening, so you will need to act
as the guide. You will walk your friend through the powwow, explaining
the different activities/objects you see (e.g. cooking, dancing, the vendors)
and pointing out your favourite things.

When you return home, your friend sends you an email to thank you for
the wonderful evening, and to let you know their most memorable parts of
their first powwow.

Target learners:
post-secondary adults

Languages

Ojibway (target)

English

Other languages in students’
repertoires
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competences/skills involved in task completion

Step 1: An exciting upcoming event

Step 2: Inviting a friend...

In order to invite your friend to the powwow, you will
need to use time and place-specific language such as
dates, times and location. Unscramble the sample text
messages provided by your instructor in order to
develop a stronger sense of structure. Highlight key
features such as specific phrases that you think will help
you. What is the same and what is different in the use of
dates and times in Ojibway and the other languages you
know? In your groups, see if you can use some of the
new language to draft a reply.

Step 3: What will we see at the powwow?

plurilingual

pluricultural

mediation

linguistic
pragmatic
LINCDIRE
task
sociocultural
ability to
learn



competences/skills involved in task completion

Step 1: An exciting upcoming event

. ) linguistic
Step 2: Inviting a friend...
Step 3: What will we see at the powwow? plusingus] pragmatic
pluricultural
In your small group, you will be assigned one element
of the Powwow to research some information about. LINCDIRE
For example, you might be asked to research the types task
of dances you will see and where the dancers come from.
You may rely on local resources such as brochures, mediation sociocultural
videos, or family and community members.
When your group meets again, each person will report at:'elgnto

on his/her findings and then together you will finalize
a few simple facts to share with other groups.



Different scenario steps speak to one or more medicine-wheel quadrants

Students reflect on \ Students participate
conventions for in a gathering where
time/dates in different cultural values are

languages/cultures in shared and reinforced
their repertoire

Learning encompasses
multiple processes that occur
continuously, in cyclic and

indirect ways, in formal and
informal settings




Post-task holistic reflection I used my knowledge of other

languages to help me complete the
task

I know more about which

environments, people, or
activities can help me learn

The task helped me build
positive relationships with
other members of the
community.




Tasks are adaptable to various languages/contexts

The town hall meeting

The town in Quebec where your francophone friend Thomas lives wants to be known as a “green
municipality”. A Town Hall meeting is being organized in Thomas’ school, and the headmaster has asked
the students to decorate the hall with posters illustrating actions that municipalities and their citizens across
the world have done to preserve the environment. Unfortunately, Thomas cannot attend the meeting, so he
has emailed you and your friends to attend on his behalf. In order to participate in the Town Hall meeting,
you will need, in groups, to:

* research what has been done around the world to save the environment

+ create a multilingual digital poster that lists green actions that private citizens have taken or could take.
« display your poster in the hallway on the day of the meeting

* take notes on other posters and decide which 3 ideas you prefer.

* e¢-mail Thomas confirming you attended the meeting.

Nuit Blanche intercultural celebration

The municipal government is looking to sponsor a major art installation for Toronto’s upcoming art festival.
With the goal of inspiring understanding between cultural and linguistic communities. The city is asking for
proposals for an interactive art installation that combines a celebration from one of the local cultures with
elements from a similar or different celebration from one or two other cultures. Your group has decided to
submit a proposal. You will work on researching celebrations in various languages/cultures, design an event
which meets the submission guidelines, write a proposal, and receive feedback from other artists in the class.
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GET STARTED RECENT ACTIVITY MY PLURILINGUAL JOURNEY SOCIAL TASKS POSTS REFLECTIONS LEVEL RESOURCES

Language
Integration
Through E-portfolio

o = e
Banafsheh Karamifar @
English, Persian, French -
] FOLLOWERS .
:
& Posts @B Comments [ia)images @M Videos
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1.My Languages (Know/Using/Learning)

My Story Image

. . . . I was born in Iran. Persian is my first

httDS '//l |te . I | nCd | reDrOIeCt . o rg[ language. | started learning English and

Arabic as second languages at school in
Iran. When | finished High School |
decided to study French Literature at
university. | started learning French and |
lost a lot of my English and Arabic. During
my undergraduate studies, | had chance
to learn some Latin at the ?Center of
Dialogues between cultures? in Tehran. |
loved Latin!



https://lite.lincdireproject.org/

LITE: Interconnected, but distinct areas

1. My Plurilingual Journey
* To encourage identity negotiation, plurilingual/pluricultural awareness &
learning
My Tasks
* To focus students on tasks completed and in progress
Medicine Wheel guided reflections
* To build metacognitive skills/awareness, sense of self
My Best Work
 Where learners collect the work they are most proud of
5. Radar charts
» User analytics to update students on linguistic, plurilingual progress in
LITE

B 0 b



My Plurilingual Journey

2. Linguistic Encounters

My Story Image

Michael Koslowski

& fbout 2 Actvty # Postz @9 Comments [@limages @MVideos [ Meszages 3. My Cultural Encounters

: y My Story image
1My Languages (Know/Using/Learning)

My Story image




My Tasks

Task 1 - Level A2

Free

Step One: Research celebrations

Fall Feast- Can Do Quiz

Tasks (Online or In-Class)

Immediately after each task,
students will complete a short
‘Can Do’ quiz, based on Can
Do statements from the CEFR
Then travel to the Do a
Reflections Page to complete
a reflection

Students may also choose to
post the work they completed
for a task and share

There is an option to also
highlight this work in the ‘My
Best Work’ page

26



Medicine Wheel Reflections

Sharing stories and
experiences helped me and

my classmates learn more

about the topic.

My Reflection - Mind

Question 1 :

| now have a deeper connection with others, the

community, and the earth.

Question 2 :

I've learned something from this task that | would

like to share with others.



My Reflections

body - Score: 80.8

,

| wrote: The best experience was
meeting all my classmates from
different language backgrounds and
collaborating with them.

spirit - Score: 67.5

(

I wrote: I learned that many people
in my community have competencies
in a number of languages, and 1 would

like to explore these connections

further.

heart - Score: 79.2

O

I wrote: The symbol of the eagle
feather was particularly impactful.

mind - Score: 44.2

C

I wrote: | developed the ability to

transfer some words that 1 know in
my L1 to the target language.

e Each reflection creates
a snapshot which is
dated

* This snapshot allows
learners to reflect on
their entries and see
growth

* The radar charts act as
confidence gauges
and present an
average of their scores



My Best Work

Learners click on the quill box to collect and access the works they
are most proud of

Almighty
VIDEO: Two Radar Charts!
PO l.yg lOtS It seems that radar charts
(Plurilinguals) intangusge earingre

getting popular. This one
Engage In a was on the subway here in
Remarkable Tokyo. Stay tuned for our
Conversation very own radar chart
Usl ng 21 ... click to read more
Different

Languages



Radar Charts (Chart B under development)

Your LITE FootPrint - B1
1 english [__] French

Listening

Mediation Reading

Wiitten Interaction Spoken Production

Spoken Interaction Plurilingual/Pluricultural

Chart B
m German French Spanish Italian
Listening
Written Production Reading
2 a
Bl
A2
Al

Written Interaction Spoken Interaction

Spoken Production




Piloting sites

13 sites: Canada, U.S., France

e 7+ languages: French, German, Ojibway, English, Italian, Bulgarian,
Ukrainian

* 14+ teachers: universities, colleges, secondary/elementary
schools, private language schools

* Workshops in Indigenous communities about the project, this
plurilingual pedagogical framework, soliciting feedback



Preliminary Findings

* Tasks help build awareness of the linguistic and cultural diversity in the
communities and classrooms, and encourage student connections to home
languages/cultures;

* Students expressed how the tasks confirmed their “real life” language use

* They also expressed interest in the Medicine Wheel/Indigenous cultures,
fueling pluricultural curiosity; expanding worldviews

However

* Some teachers felt overwhelmed by the CEFR terminology (“CAN DO - but
how?”)

* Concerns about inadequate knowledge about Indigenous perspectives; fear
of misrepresenting perspectives

The monolingual paradigm and negative perceptions towards L1 use are
pervasive and challenging to transform.



Implications and way forward




www.lincdireproject.org
https://lite.lincdireproject.org

Merci!
Miigwetch!
Danke!
Grazie!
Thank you!
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